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Structural model of the relationships hetween mindfulness, hasic nsychological
needs satisfaction/frustration, flow, and academic stress among university
students.
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The present study aimed to investigate the mediational role of basic psychological
needs satisfaction/frustration between mindfulness and each of: flow and academic stress,
through generate two structural models one dealing with a role of psychological needs
satisfaction and another dealing with a role of psychological needs frustration, As well as
investigate the relationship between flow and academic stress. The final sample
consisted of 350 (37 male , 313 female) students of the third year in the Faculty of
Education, University of Benha enrolled in the academic year (2017/2018). The present
study uses the following tools: mindfulness scale (developed by Baer et al., 2006, and
translated into Arabic by Kamal Ismail, 2017), basic psychological needs satisfaction and
frustration scale (prepared by Chen et al., 2015, and translated into Arabic by present
researcher), flow revised scale, and academic stress scale (prepared by present
researcher). The results by uses the correlation coefficient refer to: there is a negative
relationship between flow and academic stress.

The present study depends on using of path analysis to test the mediational role of
psychological needs satisfaction, and the results are as follows:

1. There is significant positive direct effect of mindfulness on each of:
psychological needs satisfaction (autonomy, relatedness, competence), and
flow.

2. There is significant negative direct effect of mindfulness on academic stress.

3. competence need satisfaction mediate the positive effect of mindfulness on
flow.

4. The satisfaction of each of: competence, relatedness needs mediate the
negative effect of mindfulness on academic stress.

And with respect to the model of basic psychological needs frustration the results
refer to:

1. There is significant positive direct effect for mindfulness on flow.

2. There is significant negative direct effect for mindfulness on each of:
psychological needs frustration (autonomy, relatedness, competence), and
academic stress.

3. The frustration of relatedness and competence needs mediate the positive effect
of mindfulness on flow.

4. The frustration of psychological needs frustration (autonomy, relatedness,
competence) mediate the negative effect of mindfulness on academic stress.



